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General Statement of Intent

The Head Teacher and staff of Greenfields School recognise that the school has been developed to provide for pupils who, by virtue of their special educational, emotional, social and behavioural needs, have been identified as unable to access the educational opportunities available in mainstream schools. Greenfields aims to provide the highest possible educational opportunity for all its pupils whilst understanding that many of their early life traumas will present barriers to learning. In addition many of the children will have had disrupted schooling or episodes of non-attendance as a result of constant changes to their care placements.
“Children who are troubled and suffering from emotional distress find it difficult to be available for learning.” (Greenhalgh 1994)
This policy should be read in conjunction with the Safeguarding and Child Protection policies as we are aware that for children with social, emotional and behavioural difficulties (SEBD) and SEND there is an increased vulnerability and additional needs which staff should be aware of.
Definition of Special Educational Needs and Disability

The Special Educational Needs and Disability Code of Practice (0-25 years) 2014 states that: 

“A child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for him or her.  

A child of compulsory school age has a learning difficulty or disability if he or she:
· Has a significantly greater difficulty in learning than the majority of others of the same age; or

· Has a disability which prevents or hinders him or her from making use of educational facilities of a kind generally provided for others of the same age in mainstream schools or post 16 institutions

Many children and young people who have SEN may have a disability under the Equality Act 2010 – that is “… a physical or mental impairment which has a long term and substantial adverse effect on their ability to carry out normal day to day activities”.  

This definition includes children and young people with long term medical conditions such as asthma, diabetes, epilepsy and cancer.  Children and young people with such conditions do not necessarily have SEN but where a child requires special educational provision over and above the adjustments, aids and services required by the Equality Act 2010, they will additionally be covered by the SEND definition.
Schools must also have regard to statutory guidance re supporting pupils with medical conditions (DfE 2014).
Local Authorities and their partner commissioning bodies now have responsibility for developing joint arrangements for commissioning services to improve outcomes for 0 to 25-year-old children and young people who have special educational needs (SEN) or disabilities, including those with Education Health and Care (EHC) plans. 

Section 25 of the Children and Families Act 2014 places a duty on local authorities that should ensure integration between educational provision and training provision, health and social care provision, where this would promote wellbeing and improve the quality of provision for disabled young people and those with SEN. This is a very important aspect for the pupils of Greenfields School as it ensures an entitlement to the best possible outcomes. 

Greenfields School aims to provide access to a broad and balanced education, including the National Curriculum, through differentiation of activities and opportunities to ensure that pupils are able to work towards their full potential and with the aim of recognising positive achievement wherever possible and however small. 
We also believe that an essential part of the school’s responsibility to its children is to attempt to obtain for them any necessary support from other agencies, which will enhance their opportunities to succeed, whether this be educational or non-educational provision. 
Fundamental Principles
· All children are entitled to have their particular needs recognised and addressed
· To promote children’s self esteem in order that they can achieve their personal best and become confident learners
· Meeting special educational needs is the responsibility of all staff at the school and in this they can draw on the expertise and resources of the whole staff team
· Building strong relationships with key workers will support  and hold the children
· Using the clinical and therapeutic support available for children and staff will enable greater understanding of the emotional needs of the children
· The education of the children will be more effective if pupils, their key-workers and Local Authorities (LAs) are fully involved in partnership with the school

Aims
· To provide for the needs of the individual child as either assessed at initial referral and  admission or through  their formalised assessment and Statement of Educational Need or EHC plan

· To review progress on a regular basis using teacher assessment and recording this using B Squared, reporting this progress to parents, carers and Las
· To encourage children to participate in the decision making process about their educational needs and targets and the support which will help them achieve these 
· To increase the child’s self esteem
· To provide a safe environment in which children feel secure enough to express emotions and feelings
· To be valued as an individual as well as a worthwhile member of the therapeutic community
· To encourage the children to take responsibility for their own behaviour
· To establish a positive work ethic
· To provide education, in its broadest sense, which is both pertinent and enjoyable
· To develop children’s competence in basic skills – academic, communication, interpersonal and social
· For children to see the value of education and appreciate the fact that it is a lifelong experience

Roles and Responsibilities:

Head Teacher:

· Overall responsibility for SEN provision 

· Designated Child Protection Co-ordinator liaising with the Director of the Community and all staff

· Liaison with Trustees, Governance Board and LAs with regard to reports on SEN provision

· SENCo responsibilities including:

· Day to day operation of SEN policy

· Liaising with and advising teachers/learning support assistants

· Reviewing ILPs? with teachers

· Liaising with LAs and other external services/agencies

· Contributing to in-service training of staff

· Managing the Statementing procedure and provision for Statemented children

· Designated teacher for Children in Care

Teachers:

· Planning differentiated learning experiences for the children in their care

· Assessing individual pupil’s needs

· Reporting to children’s LAC/CIC reviews and Annual Reviews

· Target setting for ILP and PEPs

· Completing Greenfields Steps Assessment Framework (age-related expectations)
Teaching Assistants:
· Working under direction from the Class Teacher to support children to meet their targets

· Individual and/or group support

· Speech and Language Therapy support

· Social skills support

· Emotional Literacy support

Success Criteria:
This will be evidenced by the progress made by all children which could include:
· Closing the attainment gap between the child and their peers

· Preventing the attainment gap growing wider

· Matching or improving on the child’s previous rate of progress

· Ensuring access to the full curriculum

· Demonstrating improvement in self-help, social or personal skills

· Demonstrating improvements in the child’s behaviour or emotional well being

Assessment:
Baseline Assessment

In order to show the progress a child has made we need to have a substantial and accurate picture of their strengths and weaknesses when they first arrive at Greenfields School. This gives us a baseline to work from and allows teachers to plan more accurately for each individual child’s learning needs. Many children have gaps in their knowledge and these need to be identified quickly and accurately. Flow charts to illustrate the induction process for all pupils can be found in Appendix 1 & 1A. The assessments carried out during an induction period before the child is fully integrated into their class can be found at Appendices 2 & 2A. These are categorised into the four areas of need: 

· Communication Interaction

· Cognition and Learning

· Physical and Sensory

· Social, Emotional and Mental Health

Careful observation of each child’s wellbeing and involvement in activities is also recorded to assess a child’s readiness to engage in the induction process.
Assessment within school
Greenfields Steps Assessment Framework:

 (Skill-related expectations)

The Greenfields Steps Assessment Framework has been devised using the age-related expectations across all National Curriculum subjects from EYFS to KS4. The introduction of this assessment framework is due to the removal of the National Curriculum Levels and is in line with the current guidelines of ‘Life without Levels’.

Teachers need to use the criteria for each subject in a holistic way and decide on the ‘best fit’ for each student. The student will be graded as 

working at ‘emerging’, ‘developing’, ‘secure’ or ‘greater depth’ within the appropriate Step. 

Jargon Buster

The table below shows the definition for each grade (graded 3 times per year in each subject):

	‘Working at…’Measure
	What does it mean?

	Greater Depth
	Accurate application of skill - greater level

of understanding:  can use and apply the skill to other contexts.

	Secure
	Application of skill secure – working independently/

requires no support.

	Developing
	Application of skill developing – requires some support.

	Emerging
	Application of skill emerging but insecure – requires consistent support


Measuring Yearly Progress:
· Data will be captured three times per academic year for each student across all subjects.

· Whilst students may not be working at ‘age-related expectations’ (the correct skill set for the chronological age) as a result of significant ‘gaps’ in learning, students will be working on an appropriate ‘step’ to gain and secure skills in that subject across an academic year. 

· ‘Expected Progress’ is judged when a pupil makes 2 points of progress within an academic  year (each ‘working at grade’ (emerging, developing, secure, greater depth = 1 point) :
	Progress Points
	Progress Measure

	6+
	Outstanding

	4
	Good

	2
	Expected

	0
	Below


Examples of Yearly Progress:
	
	October 2017
	February 2018
	+
	June 2018
	+
	Progress

Points
	Progress

Measure

	Pupil A
	GFS1 Emerging
	GFS1 Developing
	1
	GFS1 Secure
	1
	2
	Expected



	Pupil B
	GFS3  Developing
	GFS4   Emerging
	2
	GFS4 Secure
	2
	4
	Good


Assessment within school can be broken down into two categories:
· Planning-weekly and Termly planning and evaluation directly linked to Greenfields Steps Assessment Framework and each individual child’s next steps, taking account of their engagement and well-being within activities using a sessional engagement scale (See Appendix 3)
· Designated assessment weeks-Three assessment weeks throughout the academic year in Terms 1,3 & 5 in line with the IEPs. During these weeks the standardised assessments are carried out and an overall summary (Pupil Progress Picture) of each child’s Greenfields Steps Assessment is produced for monitoring, evaluation and to inform future planning.

(See Appendix 4)
In addition there will be opportunities to carry out observations using the Leuven Scale of Involvement which looks at the quality of human activity. This can be recognised by:
· a child’s concentration and persistence

· motivation, fascination, openness to stimuli with an intensity of experience both at physical and cognitive level

· deep satisfaction with a strong flow of energy

· determination of ‘exploratory drive’

Involvement can be distinguished from the intense experiences which are emotionally motivated such as tantrums and outbursts. Involvement does not occur when the task is too easy or if it is too demanding. It is situated at the ‘edge’ of the child’s abilities. (Zone of Proximal Development, Vygotsky). 

The involvement scale has two features:
· list of observable signals

· levels of involvement on a 5 point scale

The signals are:

· concentration

· energy

· complexity and creativity

· non-verbal, facial expression and posture

· persistence

· precision

· reaction time

· language

· satisfaction

Observations are carried out three times in any one session and no more than twice in any week (am and pm session). Over time further observations can be made to update information.

Strengths and Difficulties Questionnaire
Greenfields Community is part of the CAMHs Outcome Research Consortium (CORC) and completes these questionnaires which evaluate a child’s emotional and behavioural development, screening for problems in these areas. Many of the children coming to Greenfields have already had assessments of their emotional and behavioural problems but undertaking this questionnaire for ourselves gives a fuller picture of the child's state of mind at the point of entry to the community as well as signposting areas of improvement as well as areas of concern throughout their time at Greenfields. This teacher assessment can then be undertaken on a six monthly basis to give us a format for evaluating progress in these important areas. The assessment can then inform target setting and behaviour management.
Clinical/Behavioural Assessments & Development
Initially this is carried out during the induction period to assess emotional readiness for engagement in school. Many of the children coming to Greenfields have previously had a poor relationship with education, schools and learning. Many have a background of exclusions and as such have huge barriers to learning. With most children we are aware that we will only have one chance to induct the child successfully and as such have to be certain that when they do come to school they are ready to engage, learn and achieve.

Further to this, once the children are in school (KS1&KS2) their social, emotional and behavioural needs are directly addressed and supported. This role is undertaken by the Clinical Education Support Assistant (CESA) working with the class teachers to identify, with the children, goals & targets. The class teacher assesses their ability to achieve the targets on their target tree charts. This assessment takes place during am and pm sessions and are collated along with records of serious incidents and physical interventions at the end of each term. This gives an overview of each child’s emotional and behavioural progress. 

Review and Monitoring:
ILPs are reviewed on a termly basis (three times a year) to inform specific planning and assessment needs as well as target setting. 
LAC/CIC Reviews are 6 monthly and written reports are submitted by the class teacher. Children review the six month period with an adult and complete LA forms to this end. Personal Education Plans (PEPs) are reviewed three times a year and may coincide with LAC/EHC Reviews and new targets set with the child and their Key-worker, Head Teacher and Social Worker.  These new targets are then linked with the child’s IEP.
Reviews of Statements and/or EHC plans are undertaken Annually with all agencies concerned with the child's welfare and education being invited to participate. 

The SEN policy is reviewed annually at the end of the Academic year, unless specific legislation comes into force at other times requiring earlier review.
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