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Introduction 
 

This toolkit has been designed to support social workers and practitioners across 

Children’s Social Care involve children and young people in their assessments and plans in 

a positive, supportive and enabling way.  

Newcastle Children’s Social Care has a legal duty to listen to the wishes and feelings of all 

children. This is outlined in the landmark Children Act of 1989, which established this 

requirement as a ‘paramount principle’. Children and young people have a right to be 

heard and this is reinforced in the UN Convention on the Rights of a Child (1989) which 

states that it is a child’s right to be heard and to have their views taken into account 

regarding decisions that affect them. The views of children and young people can be a 

powerful focus for intervening in family life in ways which promote positive change and 

maximise the potential for positive development and outcomes.  

Such is the importance of the Voice of the Child that Ofsted now considers, as part of its 

inspection framework for the Authority, the extent to which this can be demonstrated in 

all aspects of child social work.  

Tools contained within this publication have been gathered from a variety of sources, 

many of which were contributed and suggested by practitioners across Newcastle 

Children’s Social Care. 

The tools have been laid out to follow the child’s journey through social care, however 

you are encouraged to use them flexibly wherever you feel they will be useful. We would 

also encourage you to continue to develop and share your own tools, resources and 

ideas for communicating with children and young people effectively.   

At the heart of good social work practice is the relationships we build with children, young 

people and their families. No tool or resource in the world can or should replace that. But, 

they can be a useful way to start conversations and support us to ask questions in 

different ways. Be present, be open and be yourself – you are in this line of work because 

of your strengths as a communicator and your ability to treat people with empathy, 

dignity and respect. We hope you find this toolkit helpful in your practice and with the 

children and young people you are working to support and keep safe.  

 

 

 

 



 PARTICIPATION TOOLKIT 2021 | Direct Work & Engagement Tools for Practitioners 

Contents 

Section 1 - Getting to Know You 

These tools can be used for initial visits and when you are getting to know the child or 

young person and they are getting to know you. this section includes tools which focus on 

exploring and understanding a child or young person’s Lived Experience 

Section 2 - Assessment 

These tools can be used in a range of settings and circumstances but will support 

practitioners in completing C&F assessments to ensure the child’s voice and their views, 

wishes and feelings are central to the assessment, supported by direct work.  

 Sub-section 1: Domestic Abuse 

 Sub-section 2: Neglect 

 Sub-section 3: Substance Misuse 

 Sub-section 4: Assessing Parenting Capacity 

 Sub-section 5: Appropriate touch, sexual health & sexual exploitation  

 

Section 3 – Planning & Review with Children & Young People  

These tools will support practitioners to ensure children and young people are involved 

and engaged in the decisions about their lives and their care. Helping us to keep children 

at the heart of our interventions and decision making by ensuring plans are child focused, 

consider the child’s experiences, views and wishes and are produced in collaboration with 

children and young people using language that cares and makes sense to them and their 

families.  

Section 4 – PLO & Court 

The tools in this section are included to support practitioners working with children, young 

people and families in both private and public law proceedings, including considerations 

or family time and where parents are separated.  

Section 5 – Children in Our Care & Adoption 

These tools focus on explaining and exploring children and young people’s journeys 

through care to adoption.  

Section 6 – Safety Planning ~ including safety online 

Websites, resources, and templates for safety planning with children, young people and 

families  
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Getting to Know You  

 

 

 

 

Written and Verbal Explanations of Engaging for Assessment 

There are many ways you can talk to a child or young person about the reasons for your 

involvement. We need to ensure that we talk to children and young people about why we 

are completing an assessment, what we will be looking at and who we will be talking to, 

to make decisions. The DfE sponsored Barnardo’s booklet “Say it your own way: Children’s 

Participation in Assessment: Resources” has some good tools aimed at younger children 

to support these initial conversations.  

A tool developed by a Children & Families Social Worker in East Sussex has also been 

included. The tool was developed as a way to explain the assessment process and focus 

to parents; it can, however, be used with children and young people.  

However you explain an assessment to a child or young person, it is important that careful 

explanations are given at the engagement stage and that children and young people are 

supported to understand why we are involved and what this will mean for them and their 

family.  
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Since We Last Met Game 

This game is for the child and Practitioner to play together to share information about 

what they have been doing since they saw each other last.  

The cards should be cut out and placed in a pile face down on the table and answered 

alternatively. Please feel free to add your own cards.  
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Animal Talk Activity  
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Genograms & Ecomaps 
A genogram or family tree is a useful tool to gather information about a young person's 

family. This visual representation of a family can help you to identify patterns or themes 

within families that may be influencing or driving behaviours, responses and relationships.  

 

Most young people really enjoy this opportunity to talk about their family history, and it 

can work as a good tool to build trust and rapport in a working relationship. However, be 

aware that some young people may find seeing a visual picture of the state of their 

relationships confronting, particularly if the majority of relationships in their life at present 

are conflictual or distant.  

In this section, you will find some practioner examples of Genograms and Ecomaps that 

have been completed with children, young people and their families.  
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Genogram Key 

 Domestic Abuse  

 

 Reside Together 

 

? Unknown Marriage / Divorce Date  

 

 

Strained Relationship  

 

 

 

Offending Behaviour  

 

 Challenging Behaviour  

 

 

 

Previously Looked After  

 

 Mental Health Concerns  

 

 Sexual Abuse  

 

 Drug Issues  

 

 

 

Alcohol Misuse 

 

 

 

 

 

 

Met when Hannah was 13 

and Jason was 21 

  

 

   

 

 

  

 

  

 

 EE

ee

    

Keith  

27 

 

  

  

 

 

Dale 

49 

 

Alan  

47 

 

 
Bob  

45 

Karen 

42  

   

Met when Neil was 40 and 

Karen was 17 

Hannah 

    33 

Tom  

4 

 

Matthew 

2 

 

Emma  

3  

   EDD 

03/11/17 

Kay  

17 
Ben  

17  

 

 

Andrew 

21 

Committed 

Suicide 

Elaine 

62 

Neil 

65 

Shaun 

19 
Kelly 

15 

Jack  

13 
Abby 

8 

John  

6 

Jason  

41 Married: 1986 

Divorced: 2011 

Met: 2011 

Separated 2015 
Carl  

25 

Ethnicity – White  

Nationality – British  

Language – English 

Religion - None 

 

Daniel 

39  

 

Anthony  

41 Sarah  

32 

Ken  

30  

Adam  

28 

Chris 

70  

Heart Attack 

? 

? 
Frank  

69 

Karen 

64 

 

Jean 

47 

   Kim 

   20 
  Khloe 

18 

  Jo 

  16 

Wider family 

attended school 

however did not 

progress to higher 

education.  

Left school at 13 

due to pregnancy 

In 

Sixth 

Form 
Excluded 

from school  

Unemployed 

Never been 

employed 

Daniel sexually 

abused Hannah 

during childhood.  
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POPPY 

MILNER 

Eco-Map 
Health 

Mum, dad and Poppy are all registered with a 

local GP. Mum goes to the GP when she is feeling 

very down and starts to have thoughts about 

hurting herself. Mum says it can be really difficult 

to get an appointment. Poppy’s health visitor still 

works at the practice and mum says that she 

always likes seeing her as it reminds her of when 

Poppy was a baby. Dad goes to the Pharmacy 

next to the Surgery to collect his methadone 

script. Dad says he feels judged by the other 

people in the pharmacy. And sometimes doesn't 

want to go. Poppy needed medicine when she 

was a baby to keep her milk down and was a very 

tiny baby. Poppy doesn't need medicine anymore 

and is a healthy little girl. Poppy has a Nurse at 

her school who wants to offer support to mum 

and dad about making sure Poppy is getting a 

healthy and balanced diet so she can grow big 

and strong. 

School 

Poppy goes to a school that is 2 streets away from the family home. 

Poppy has told me she trusts her teacher and would tell Ms. Bloom if 

something was wrong or if mummy had been crying all morning. 

School have been worried before that Poppy lives very close to 

school but is often late. Poppy has friends at school and is doing well 

with her English and maths, Mum and dad both like Poppy’s school. 

Family, Friends & Neighbours 

Mum and Dad both see their neighbour Jenna as 

someone who is able to care for Poppy and keep 

her safe if they are not able to. Jenna lives on her 

own and has a grown-up son who lives in London 

but comes home for Christmas and sometimes in 

the Summer. Poppy has had sleepovers with Jenna 

when mum has been very upset and didn't feel 

able to care for Poppy. Mum goes to see Jenna at 

her house on an almost daily basis. Dad’s family 

live in Derby and have only met Poppy once since 

she was born. Dad says that he is not close to his 

family and that he wouldn't want them to be part 

of Poppy’s life as he feels they have hurt him and 

made his life hard and he doesn't want this for 

Poppy. Mum has the support of her sister Josie 

who often comes to stay with Poppy and mum and 

dad to help out. When Auntie Josie stays, Poppy is 

always at school on time.  
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Genogram 

 

 

Friendship Map 
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A ‘Family Wheel’ can be used for children or young people as an alternative to a family 

tree which includes foster carers- step family or adopters, like the example below:  
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Focus on the Lived Experience of the Child 

 

 

We often talk about the importance of capturing and considering the lived experiences of 

children. Included in this section of the toolkit are some activities and resources which can 

be used to explore ‘a day in the life’ of a child. The purpose of these resources is to 

support a worker to really understand and engage with the child’s world, what life is like 

for them day to day and sometimes, hour by hour.  

The first tool is a ‘daily routine’ activity. The works or activities can be changed dependent 

on the age of the child.  

There is also a resource which lists questions that you may want to consider when 

exploring a child’s lived experiences, as well as a number of clock and sun dial tools which 

can be used with children and young people of all ages to really consider their lived 

experiences and what a day looks like and feels like to them.  
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Lived Experience: Questions for Assessment  
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Lived Experience: Clocks & Suns 

Daily Clocks and Weekly Suns 

These tools can be used with a child or family to explore the detail of a child’s lived 

experience. 

They can help: 

• Show where people have different feelings or opinions 

• Show things which might be missed  

• Add depth and detail 

• Demonstrate frequency/regularity of care 

• Bring the focus back to the needs of the child.  

 

They can also be used to look at what a good day or week looks like, compared to a bad 

day or week. 

Notes 

Tailor your clocks 

Daily clocks should be adjusted to match the age and stage of the child, or in discussion 

with parents or the child. Starting with a blank clock will take longer but may get better 

results. 

Eight days a week 

The Weekly Suns have eight rays. This allows an extra question, to ask about things that 

happen sometimes, but not every week.   

Longer time scales 

The Suns and Clocks can be adapted as needed, but if you are looking at a longer 

timescale then other forms of chronology and incident logging may work better. This is a 

close focus tool. 

Multi-Agency Chronology 

These do not take the place of any other notes and you should continue to use other 

recording tools as usual. N.B. If you are building up information over time and from 

different agencies it is crucial to use the multi-agency chronology. 
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What my day looks like 
 

 

Child version – adapt for individual needs

 

Name  

Date  

Who filled this in?  
 

 

Going to school 

L
unch

 

Evening meal 

S
le

e
pi

ng
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What my day looks like 

 

Mum and baby version – adapt for individual needs 

 

  

Name  

Date  

Who filled this in?  
 

 

Morning 

L
unch

 tim
e
 

Evening meal 

N
ig

h
t 

ti
m

e
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What my day looks like 

 

 

Adolescent version – adapt for individual needs  

 

Name  

Date  

Who filled this in?  
 

 

College/ School 

Part tim
e
 job

 

Evening meal 

O
ve

r 
ni

gh
t 
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What my day looks like 

 

 

 

Name  

Date  

Who filled this 
in?  
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What my week looks like 
Name  

Date  

Who filled this 
in?  
 

 

 

 

 

 

  

Tuesday 

T
h
ursd

ay 

Saturday 

S
om

e
ti

m
e
s

s 
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What my week looks like 
 

 

Name  

Date  

Who filled this 
in?  
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Make Me a Playlist 
 

Sometimes, certain tools are more difficult to use with older children and young people. 

Practitioners have shared some examples of tools they have used to get to know a young 

person and explore their views, experiences and wishes. 

 

Why not ask a young person to make you a playlist of music? You can ask them to put 

songs on the list that they love, make them happy, make them want to dance or make 

them feel sad. You could also ask them to put songs on the list that would best describe 

how they feel about something, like a situation at home or with their friends. You can then 

look up the lyrics to the song and talk about why the young person relates to them, what 

the lyrics mean to them etc.          

  

 

 

 

 

 

 

 

 

 

Music can be an incredibly powerful way to 

engage with a young person. You could put 

the songs onto a CD or tape for the young 

person following the session. One practioner 

shared that they put all the songs on a CD 

that the young person said made them feel 

better or calmer and gave it to them during 

the next visit.  

Practitioners have talked about using this 

idea to explore specific situations or events 

with a young person, when talking about 

their emotions or how they feel can be so 

difficult.  
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Assessment  
Understanding the child’s view of what is happening and what they would like to change 

is a central part of any assessment. What is communicated should be made explicit and 

inform the assessment. 

 

In this section you will find practioner guides to using some of the tools we use for 

gathering the views of children during an assessment.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Signs of Safety: Three 

Houses  
 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 

 
The Three Houses is a practical tool that 
ensures a child is actively involved with and at 
the centre of the assessment and planning 
process.  
 
The Three Houses method mimics the three key 
assessment questions of the Signs of Safety 
framework: 
 
›› What are we worried about? 
 
›› What’s working well? 
 
›› What needs to happen? 
 
and locates them in three houses to make them 
more accessible for children. 
 
 
 
Where possible, inform parents 
and obtain permission to 
interview the child 
 
Sometimes you may need to speak to children 
without seeking permission from their parent 
or carer. However, where possible the parents 
should be advised/asked in advance. Show 
them the tool and explain how it works. Tell 
them that you will ask the child not just about 
problems or worries, but also good things and 
their hopes for the future. This creates 
transparency and sets the context for you to 
be able to go back to the parents with the 
information from the child. 
 
 
 
If there’s more than one child, 
decide whether to speak to them 
separately or together 
 
It is often valuable to speak with children on 
their own as this enables you to focus on an 
individual child’s ‘lived experience’. However, 
in some instances it may be necessary to work 
with and speak to children in pairs or as a 
sibling group as this can encourage them to 
open up and share their views and feelings. 
 
 



 PARTICIPATION TOOLKIT 2021 | Direct Work & Engagement Tools for Practitioners 

Explain what each house is for: 
 
›› In the middle house, we’ll put in the things 
you like that are going well in your life. That’s 
the ‘House of Good Things’.  
›› This is the ‘House of Dreams’, where we can 
write or draw how you’d like things to be in 
your life if all your worries were solved. 
›› Let’s write or draw your worries and things 
that are not going well in this house – the 
‘House of Worries’. 
 
 
Together, choose whether to 
write words or do drawings (or 
both) 
 
Ask the child if they want to do the writing/ 
drawing, or if they’d like you to do it. The child 
should always be the leader on what is drawn. 
If you’re in charge of writing/drawing, make 
sure you use the child’s exact words and ideas, 
but feel free to guide the process, ie. 
Statements such as ‘Mummy hits me’ may be 
better written than drawn. 
 
 
Ask the child which house they’d 
like to start with 
 
If the child is anxious or uncertain, it’s often 
easier to start with the good things or dreams, 
and you could use cues or prompts such as:  
 
‘What is good about where you are living at 
the moment?’, ‘If I came to see you at home 
on a good day where things were happy and 
you felt safe, what would you/ Mummy/ 
Daddy etc. be doing/saying that would show 
me this? ’ Beforehand, try to gather as much 
information about their circumstances as you 
can, so you can use conversation cues relevant 
to that particular child (ie. Children who have 
shared care arrangements between two 
households/ children cared for by family 
members/ recent bereavements etc). 
 
Feel free to move back and forwards between 
the houses as makes most sense with each 
individual child.  
 

Get the child’s judgement on 
where life is for them 
 
Once you’ve filled in the three houses you can 
then get the child’s judgement on where life is 
for them, between a life dominated by worries 
to a life that is the way they would like it to be. 
This can be done using a straightforward 
number scale from 0–10, or you can ask them 
to point out where they are located on a 
pathway drawn from the House of Worries to 
the House of Dreams.  

 
Explain what will happen next 
 
Explain what will happen next and get their 
permission to show the houses to others, 
whether their parents or professionals. If the 
child feels concerned about their safety in 
presenting what they have described to 
others, ask them what they’re afraid might 
happen and discuss ways to make them safe. 
Try to involve the child and go at their pace, 
and if you act in ways that go beyond what 
they’re comfortable with, explain your 
decision to the child before action is taken. 
 
Present the child’s assessment to 
parents and others 
 
Taking the child’s words and pictures back to 
the parents often makes adults see the 
situation differently and face problems more 
openly. It’s often useful to start the 
conversation by talking about the House of 
Good Things, as it shows the parent you’ve 
thought about their situation in a balanced 
way and creates the opportunity to engage 
with the parents around the positives. A good 
strategy is to ask them what they believe their 
child will have said and see what they say 
before presenting the child’s assessment to 
them. 
This will help you to engage the parent further 
and will give you a sense of the parent’s insight 
into their child’s perspective. 
 
Finally, make sure that you keep 
their three houses assessment on 
file (and tell the child you will do 
so). 
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Signs of Safety: Safety 

House 
 

 

 

The Safety House tool extends the Three 
Houses or Fairy and Wizard process, and 
visually engages children in creating a safety 
plan. 
 
It explores five key elements with the child: 
1. What life will look like in the child’s Safety 
House, and the people who will live there 
2. People the child thinks should visit and how 
they should be involved 
3. People the child sees as unsafe 
4. Rules of the Safety House 
5. Safety path: using the path to the house as a 
scaling device for the child to express their 
readiness to reunite or explore current safety 
in the family from the child’s perspective. 
 
Undertaking the Safety House process with 
children should be done with full knowledge of 
the adults where appropriate. Children should 
be fully aware that their parents are working 
with ‘safe adults’ to create a new set of rules 
for their family so that everyone knows the 
children are happy and safe. This creates a 
context where the child’s Safety House can 
readily be brought to the parents and network, 
and their ideas contribute directly to growing 
the plan. For parents and network this also 
emphasises that the people they are 
ultimately most accountable to are not the 
statutory authorities, but the children 
themselves. 
 

 

 

Inside the Safety House: The 
inner circle and inside the four 
walls 
The child first draws her or himself within the 

inner circle of the Safety House. Starting by 

drawing themselves in the house will help the 

child to engage with the process, and the act 

of placing themselves right in the centre of the 

house has the added benefit of reinforcing 

that it is the child who is at the heart of this 

process. The child then adds to this inner circle 

the other people who will be living with them 

in their Safety House.  

Inside the four walls is also where the child 

records the things that people would be doing 

inside his or her Safety House. These might be 

details of the day-to-day activities that the 

child enjoys such as “Mummy cooking dinner 

and reading me a story at bedtime” or may 

directly relate to safety such as “Mummy will 

always stay with me when Grandpa comes to 

visit”.  

Visiting the Safety House: The 
outer semi-circle 
The people who the child wants to visit their 

safety house to help keep them safe (their 

safety network; people who are aware of the 

concerns and are actively involved in ensuring 

the children are safe) are drawn between the 

house and the outer semi-circle (the garden 

fence). Details of what these people would do 

to help keep the child safe can be drawn or 

described in words or phrases next to each 

person.  

The Red Circle 
The people who the child identifies they do 

not want to have in their Safety House (either 

living there or visiting) can be placed in the red 

circle, which is outside and totally separate to 

the safety house.  
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The Roof 
The roof of the Safety House, the top part of 

the house, is used to record the child’s ‘rules’ 

for their safety house. These rules describe 

how everyone must behave in the Safety 

House to ensure that the children are always 

safe and cared for. The emphasis here is on 

rules that ensure everyone is safe, rather than 

rules about the children needing to be ‘good’ 

(which is how some children will interpret the 

idea of rules).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Safety Path 
The path that leads to the Safety House 

represents the connection from the past and 

the worries that led to the child protection 

authority being involved with their family, to a 

future represented by the Safety House, 

where the child is safe in the care of their 

family. This safety path enables the child to 

rate their present safety, from the beginning 

of the path where they feel very worried about 

the concerns that led to them being in 

care/involved with child protection services 

(which the child might want to write at the 

beginning of the path), all the way to the door 

of the Safety House when the child is able to 

go inside their Safety House because all the 

worries have been sorted out. Using the path 

as a scaling device, the child is asked to rate 

their sense of safety by locating themselves on 

the safety path, either by drawing themselves 

on the path, or by colouring the path up to the 

point where they are, or any other way that 

best suits the child. 
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Signs of Safety: Wish 

Fairy & Wizard 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
The Fairy and Wizard are practical tools that 
ensure a child is actively involved with and at 
the centre of the assessment and planning 
process. 
 
The Fairy and Wizard method mimics the three 
key assessment questions of the Signs of 
Safety framework: 
 
›› What are we worried about? 
 
›› What’s working well? 
 
›› What needs to happen? 
 
and locates them in three houses to make 
them more accessible for children. 

 
 
 
 
Where possible, inform parents 
and obtain permission to 
interview the child 
 
Sometimes you may need to speak to children 
without seeking permission from their parent 
or carer. However, where possible the parents 
should be advised/asked in advance. Show 
them the tool and explain how it works. Tell 
them that you will ask the child not just about 
problems or worries, but also good things and 
their hopes for the future. This creates 
transparency and sets the context for you to 
be able to go back to the parents with the 
information from the child. 
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If there’s more than one child, 
decide whether to speak to them 
separately or together 
 
It is often valuable to speak with children on 
their own as this enables you to focus on an 
individual child’s ‘lived experience’. However, 
in some instances it may be necessary to work 
with and speak to children in pairs or as a 
sibling group as this can encourage them to 
open up and share their views and feelings. 
 
 
Explain what part of the drawing 
is for: 
 
›› The Fairy’s wings/ Wizards cape represent(s) 
what’s good and working well in your life- 
things that help you ‘escape’ your worries.  
›› The Fairy’s/ Wizard’s clothes represent what 
is not going well, what is worrying you, or 
things that need to change. 
›› The Fairy’s star/ The Wizard’s spell bubble 
represents wishes coming true, your hopes 
and dreams doe the future, and how things 
would look if all you worries were gone.  
 
 
Together, choose whether to 
write words or do drawings (or 
both) 
 
Ask the child if they want to do the writing/ 
drawing, or if they’d like you to do it. The child 
should always be the leader on what is drawn. 
If you’re in charge of writing/drawing, make 
sure you use the child’s exact words and ideas, 
but feel free to guide the process, ie. 
Statements such as ‘Mummy hits me’ may be 
better written than drawn. 
 

 

 

 

 

 

 

Ask the child which house they’d 
like to start with 
 
If the child is anxious or uncertain, it’s often 
easier to start with the good things or dreams, 
and you could use cues or prompts such as:  
 
 
‘What is good about where you are living at 
the moment?’ ‘What is good about 
school/Nursery?’, and ‘What is good about 
your friends?’. You could also explore: ‘If I 
came to see you at home on a good day where 
things were happy and you felt safe, what 
would you/ Mummy/ Daddy etc. be 
doing/saying that would show me this? ’ 
Beforehand, try to gather as much information 
about their circumstances as you can, so you 
can use conversation cues relevant to that 
particular child (ie. Children who have shared 
care arrangements between two households/ 
children cared for by family members/ recent 
bereavements etc) 
 
Feel free to move back and forwards between 
the houses as makes most sense with each 
individual child.  
 
Get the child’s judgement on 
where life is for them 
 
Once you’ve filled in the three houses you can 
then get the child’s judgement on where life is 
for them, between a life dominated by worries 
to a life that is the way they would like it to be. 
This can be done using a straightforward 
number scale from 0–10.  
 
 
Explain what will happen next 
 
Explain what will happen next and get their 
permission to show the houses to others, 
whether their parents or professionals. If the 
child feels concerned about their safety in 
presenting what they have described to 
others, ask them what they’re afraid might 
happen and discuss ways to make them safe. 
Try to involve the child and go at their pace, 
and if you act in ways that go beyond what 
they’re comfortable with, explain your 
decision to the child before action is taken. 
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Present the child’s assessment to 
parents and others 
 
Taking the child’s words and pictures back to 
the parents often makes adults see the 
situation differently and face problems more 
openly. It’s often useful to start the 
conversation by talking about the House of 
Good Things, as it shows the parent you’ve 
thought about their situation in a balanced 
way and creates the opportunity to engage 
with the parents around the positives. A good 
strategy is to ask them what they believe their 
child will have said and see what they say 
before presenting the child’s assessment to 
them. 
 
This will help you to engage the parent further 
and will give you a sense of the parent’s insight 
into their child’s perspective. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Finally, make sure that you keep 
their three houses assessment on 
file (and tell the child you will do 
so
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Three Islands 

 
This tool helps practitioners to explore the strengths, risks, hopes and dreams of children 

and young people. It is used to gain and develop and insight into a young person's life 

without relying on formal questions during the assessment/intervention process.  
 

What To Do: 

1. Explain to the young person that they live on the first Island. They can name this island 

what they would like to. You should ask the young person to draw themselves (or use a 

picture) and then add anything else they want to be on the island with them. This can 

include people, pets, activities or objects. 

2. Draw a bridge between this island and the second island. If the child wants- they can put a 

gate at one end of the bridge with a padlock 

3. Draw a third Island which is on its own- sometimes people draw shark infested water 

around this Island, or attach a boat (for going to shore to get supplies).   

4. On the second Island talk to the young person about who might live on this Island, that 

would be able to visit the main Island and that the child would be able to go and visit the 

other Island. If you use a gate- you can explain that only the child has access to the key for 

the gate and therefore they get to decide when the bridge is open and closed.  

5. The third Island should be used to talk about and consider where someone might live if 

they weren’t visiting the other Islands because it would make people unhappy or make 

things unsafe.  
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Life Paths 

 

Life Paths (or Life River) are a way of helping people map out the journey their life has 

taken so far. This can be helpful in highlighting any recurring patterns and important 

events. They can also be used as a reflective tool and to help begin difficult conversations. 

 

At the simplest level you can just draw a winding line on a page, write the person’s date 

of birth at the beginning and their current age at the end. If you are feeling more creative, 

you can draw a snake or river. Then encourage them to start to indicate on the path the 

important things that have happened to them showing ages and perhaps noting down 

feelings and experiences. The child can use symbols, drawings, colours or even cut-out 

pictures/photos instead of words to convey events, relationships and feelings. Remember 

to leave enough time to fully explore this. 

 

 
 

 

Life Journey Mapping 
 

Within ‘Working towards accreditation putting the pieces together: a workbook for child 

and family social workers’ (Maclean et al. 2019) a range of good practice examples from 

across the country are highlighted including a ‘Journey Mapping’ activity from our 

Frontline Unit. Sharon (Student SW), with the support of our Frontline CSW, undertook a 

journey mapping activity with a family to support them consider their complex history but 

also reflect on the progress they had made as a family in overcoming issues.  
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The Problem Tree 

 
The Problem Tree tool is a visual problem-solving tool which is useful in trying to map 

both the effects, and then the possible cause/s and the relationships between them as 

well as identifying a ‘tipping point’: the place where intervention will make the most 

impact for the child involved.  

 

The roots of the tree, in the lower part of the drawing, represents the causes of the main 

problem. The tree trunk at the centre of the drawing represents the main problem and 

the tree branches and leaves, on the upper side of the drawing, provide a visual 

representation of the effects of the main problem. 

 

Using the template on the next page. Work with the child to map out the following: 

 

1. Leaves and branches – effects 

Begin by writing down all the effects or presenting issues – in other words all the things 

that we can feel, hear, touch, see or smell. 

 

2. Trunk – main problem 

Write here what the main problem is for the family and the child. 

 

3. Roots – causes 

Write here all the possible causes. There is likely to be a number of causes due to the 

complexity of the lives of the families we work with. For each cause, ask how many of the 

effects it might have an impact upon. Some causes will relate only to one effect and the 

impact will be limited, or another issue will immediately take its place. Other causes, if they 

could be changed, might impact upon a larger number of the issues. These are the 

tipping points and the places to start your work. 
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Notes for an Assessment 
 

The tool in this resource pack was developed by practitioners in East Sussex to aid 

workers in gathering the views of children and young people for assessment and 

planning. It includes key questions and considerations which can be used to support you 

retain a focus on the young person and ensure your assessment and any subsequent 

planning is based upon their views, experiences, wishes and best interests.  

 

You should complete the tool with the young person, not for them and it is used best 

during an assessment or as a piece of work before a Conference. It should only be used 

as a prompt and should not replace having open and meaningful conversations with 

children and young people.   
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Domestic Abuse  

Resources 
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Neglect 

Resources 
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Common problems and how to overcome them  

When working with neglect practitioners should be mindful of the 

following issues or barriers to effective assessment and 

interventions:  

• A failure to observe or listen to children and see the world through their eyes  

• A belief that neglect can be addressed solely by relieving poverty  

• A failure to recognise children as part of a wider community, whose responses to the 

neglected child may be to bully or socially exclude them  

• Taking a collective view of children in the same family, when an individual assessment 

is required  

• A belief that parenting is innate and natural and therefore parental behaviours must 

be right  

• A fear of imposing professional and class values on others  

• Making assumptions about race and culture that could under or overstate the risks  

• Viewing neglect as inevitable as the parents are unable to change their 

lifestyle/behaviour  

• Developing pervasive belief systems that as long as the children seem happy, other 

omissions of care are less important  

• A lack of knowledge of the impact and long-term consequences of neglect  

• An adherence to a belief in the adults’ rights to self-determination which may deny or 

be in conflict with the rights and/or best interests of the child  

• Over identification with vulnerable parents, leading to denial of children’s needs  

• A belief that nothing better can be offered to children  

• Studies have shown that when professionals have fixed views about the family and 

child, and the ‘rule of optimism’ develops, it is then difficult for workers to change their 

views about the family. This may occur in spite of compelling evidence of neglect and 

significant harm  

• Neglect is usually seen as the mother’s failure to provide care whereas little is known 

about male figures and the impact they have upon the children within the family  
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Try This! Cards 
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Baby: Question prompts and ideas for Assessment 

Waking What time do they wake up? What happens next? Who gets them up? Does 

the same thing happen every day?  

Feeding Is the baby breastfed? Are there any difficulties? What time does this happen? 

Where does this happen? If bottles are used, are they sterilised? Who does this? How 

often does this happen? Where are the sterilised bottles kept? Who bottle feeds the 

baby? Is the baby held while feeding? If not, then what happens? E.g. prop feeding, in 

their cot etc. How well does the baby feed? Are there any difficulties? Is the baby 

‘burped’ during and at the end of feeding? Is eye contact made with the baby? Have 

they had repeated episodes of thrush? Does the baby settle well after the feed? What is 

happening regarding weaning?  

Dressing Who dresses them? Where are they dressed? Is the nappy changed? Are 

there clean clothes? Does the same person dress them/change their nappy every day? 

Are the carers gentle when they dress the baby? Do they interact with the baby during 

dressing?  

Getting to School (if there are school age children in the house) What happens 

to the baby? Do they go as well? If so, how do they get there (e.g. in a pushchair, car, 

carried in car-seat)? If they stay at home, who is looking after them? What is happening 

at this time? Are feeds being missed or rushed due to the school run? How are they 

dressed (taking into account the weather)? Where are they whilst parents/carers take 

the older children into school? E.g. are they left in the car?  

During the Day What happens during the day? Who is spending time with them? 

What do they do with the baby? What toys and books are available? What happens 

about sleeping during the day? What time are they sleeping? Where do they sleep? Do 

they go out of the house? Where do they go? Who goes with them? Does the same 

thing happen every day? What happens about feeding? What time does this happen? If 

bottles are used, are they sterilised? When does this happen? Who does this? What 

happens about nappy changes? Who does this? Is there a good supply of nappies? 

How often are nappies changed? If there are pets, where are they?  
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During the Day Cont’d: Are they spending long periods of time sat in front of 

television or sat in a car seat and/or pushchair for long periods? If they are beginning 

to explore their environment, what safety measures are being put into place, e.g. safety 

gates, plug socket covers, supervision by an appropriate person?  

Socialising (Communication) The baby will start to enjoy socialising within the first 

few weeks of life, and this will increase over time with smiling and eye to eye contact. Is 

the mother/father/carer able to cue into the baby’s need to communicate initially 

through fleeting face to face communication? Does the mother/father/carer support 

this communication by holding the baby’s head up if needs be? Is the 

mother/father/carer aware of the baby’s state and able to cue into when the baby feels 

sleepy, hungry or in pain and either doesn’t want to start an engagement or has had 

enough of interacting for the time being? The baby gradually communicates more by 

moving and changing the shape of their mouth and tongue. This socialisation gradually 

turns onto play and babbling. Does the mother/father/carer mirror and respond to the 

baby’s efforts to communicate i.e. promoting attunement? How does the baby respond 

to this communication? How does the baby respond to facial expression when they are 

being calmed, talked to or played with? This is the voice of the child which is one of the 

most important considerations when carrying out an assessment.  

After School (if there is a school age child in the house) Does the baby go with 

anyone to meet the other child(ren) at school? What happens when the other child(ren) 

are home from school? Do they engage with the baby? Is there an adult present if this 

happens? What happens during mealtimes? What about during the school holidays?  

Evenings What happens about feeding? Who does this? What happens at bath time? 

Who does this? How often does the baby have a bath? Where do they have a bath? 

Does the same person bath the baby? What do the parents/carers do in the evenings? 

Does the baby spend time with parents/carers in the evening? If so, what happens? 

What is on the television when the baby is around?  

Bedtime Do they have a set time to go to bed? Who decides when it is time for bed? 

Where do they sleep? Are they changed for bed? What happens before they are put to 

bed? Do they have anything in with them e.g. bedtime toy? Does anyone read them a 

story? How are they settled? What happens if they do not settle? Is there a baby 

monitor? Who else is in the house at night? Is anyone put in charge of them at 

bedtime? What position do they sleep in? What is the environment like, e.g. regarding 

temperature?  

Overnight How often do they wake? What happens when they wake? Who goes to 

them when they wake? Does the same person go to them when they wake? Are they 

fed when they wake? Is their nappy changed when they wake? If there are pets, where 

do the pets sleep? Is the baby left to cry for long periods of time? 
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Children (5 and over): Question prompts and ideas for Assessment 

Waking Do they use a clock to get up? Does someone get them up? Do they have to 

get anyone else up? Does anyone else get up with them? Does the same thing happen 

every day? What time does this happen?  

Breakfast Do they have breakfast? What sort of food do they have? Do they have a 

choice? Who makes breakfast?  

Dressing Do they dress themselves? Do they help anyone else get dressed? Do they 

wash and clean their teeth before getting dressed? Who makes sure they are doing 

this? Is there hot water and clean clothes?  

Getting to School Does someone take them? Do they have to take anyone else? Do 

they cross busy roads? Who helps them do this? Do they get to school on time?  

In School What do they like about school? What don’t they like about school? Who 

are their friends? What do they do with their friends? What do they like to do at break 

times? What do they eat at lunchtime? Do they have a favourite teacher or subject? Are 

they experiencing bullying? If they are starting school have they been toilet trained?  

After School How do they get home from school? Does someone meet them at 

school? If so, who is this? If not, then is there anyone at home to meet them? What do 

they do after school? Do they look after anyone else? Do they have anything to eat? 

What do they have? Who makes it for them? Do they prepare food for anyone else? Do 

they go out and play? Do they do homework? Are there any issues around doing 

homework?   

Evenings Do they have an evening meal? What time is this? Who prepares the meal? 

What is their favourite food? Do they have this often? Do they eat with their 

parents/carers/other family members? If not, where do they eat? Who do they tell if 

they are hungry and what happens about this? Do they watch tv? If so, what do they 

watch? Do they use the internet/social networking sites? Is this supervised? Who do 

they communicate with online? What do they talk about?  
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Evenings Cont’d: Do they go out? If so, who are they with and where do they go? Do 

they communicate this information to anyone? Do they have to be in at a particular 

time? Do they like toys and games? Do they have any? What do their parents/carers do 

in the evenings? Do they spend time with parents/carers in the evening? If so, what do 

they do?  

Bedtime Do they have a set time to go to bed? Who decides when it is time for bed? 

Where do they sleep? Do they like where they sleep? Do they wash and brush their 

teeth at bedtime? Do they change for bed? Who else is in the house at night? Are they 

put in charge of anyone else at bedtime?  

School holidays/weekends Do they look after anyone? Do they have chores/jobs to 

do? If so, what are they and who are they for? How else do they spend their time? Do 

they see friends? Who looks after them when they are not in school? Who supervises 

mealtimes? 
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Identifying and Understanding Concerns with Families  

Overview:  

The starting point of any assessment is to get the parents to understand and 

acknowledge the concerns. They will have possibly been involved in meetings with 

universal services or previously had an assessment completed by social care, but what 

understanding do they have of what was discussed and considered and do they 

understand what the priorities are? The aim of this activity is to make sure the 

parents/carers understand what the concerns are and to determine the potential for 

change.  

Tools: make some cards labelled with identified concerns relating to the case, or points 

from the action plan e.g.  

 

Method: Read through the action plan going over each point with the parent/carer, 

then using the cards, ask the parent/carer to place the cards into two piles – “High 

Concern” and “Low Concern”. Encourage them to say why they feel this way.  

Further Ideas: It would also be useful to do this activity separately with the child/young 

person (if appropriate) to establish whether there are any differences of opinion as to 

what the priorities are, or whether there is agreement within the family. This 

information can then be used to further the assessment/action plan.  

Be creative!: If it is not appropriate to use labelled cards, using picture cards, drawing 

pictures on paper/flipchart, cutting out pictures from magazines etc. could be more 

visual ways of engaging children/young people/parents/carers in identifying concerns. 
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Identifying Parenting Knowledge, Skills & Attributes 

The table below will support you provide a focus to discussions with parents about 

what is expected from them, for example as part of a plan or assessment.  
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Interactive Observation Chart 
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Accumulative Neglect Chronology Example  
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Assessment Checklist – Considerations for Practice  

At each section consider whether there is anything that seems likely to have an impact 

on the child  

Physical care and wellbeing  

Is there any reason to be concerned about the child’s physical care and wellbeing in 

terms of?  

Nutrition and Feeding  

• Is the child regularly fed?  

• Does the child eat enough food?  

• Does the child eat appropriate food?  

• Is the child patiently handled during feeding?  

• Does the parent/carer seek help regarding nutrition/feeding problems?  

• Is the child punished for not eating?  

• Is the child encouraged to eat?  

• Is the child encouraged to develop appropriate skills?  

• Are there flexible routines?  

• Is the parent/carer aware of the child being over or under weight?  

• Is there evidence that the child is thriving?  

Physical Warmth  

• Is the child appropriately dressed for the weather?  

• Is the bedroom appropriately heated?  

• Is the house in general appropriately heated?  

Physical Health (includes dental)  

• Are physical health needs are anticipated by parent?  

• Do physical health needs get an appropriate and timely response from 

parents/carers?  

• Is expert advice is sought appropriately regarding non-emergencies?  

• Is expert advice is sought appropriately regarding emergencies?  

• Is expert advice is acted upon?  

• Are any additional needs of the child understood and appropriately responded 

to? 

• Does the parent/carer ignore or not recognise the need for diagnosis and/or  

• treatment of physical health needs?  

• Does the parent/carer act in a way that increases the likelihood of poor 

outcomes for physical health?  

• Is there appropriate and active management of any head lice?  
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Mental and Emotional Health  

• Does the parent/carer ignore or not recognise the need for diagnosis and/or 

treatment of mental and emotional health needs?  

• Does the parent/carer refuse to allow or provide or facilitate diagnosis and/or 

treatment of mental and emotional health needs?  

• Does the parent/carer act in a way that increases the likelihood of poor mental 

and emotional health? (This may include not taking known appropriate 

measures and/or not acting on advice in this respect)  

 

Safety and Protection  

• Is the child left alone inappropriately?  

• Are all babysitters of an appropriate age and capability? And known to the 

child? And are adults or young people without obvious problems that may affect 

their ability to care for the child?  

• Are there safe physical boundaries? For example, not allowed/able to wander 

from home; parents have clear ideas of limits of play areas  

• Is there safety equipment, for example, stair-gates and fireguards? Is the 

equipment in use?  

• Is there a safe bed/cot to sleep in?  

• Can the windows and doors be opened by a child if unsafe for them to do so?  

• Are dangerous household substances (e.g. bleach and cleaners) kept safely?  

• Are dangerous personal items (e.g. medication, needles and drugs) kept safely?  

• Is dangerous household equipment (e.g. knives, lighters, electrical appliances) 

accessible to children?  

• Is there effective supervision in potentially dangerous situations in and outside 

of the home?  

• Is the child expected/allowed to do inappropriate dangerous tasks, e.g. cooking,  

• lighting fires, supervising very young siblings etc?  

• Is there a history of fire setting, in or outside of the home, by any member of the 

family?  

• Is the area immediately around the home safe? E.g. are there accessible 

dangerous objects, balconies, stairwells etc?  

 

 

 

 



 PARTICIPATION TOOLKIT 2021 | Direct Work & Engagement Tools for Practitioners 

Cleanliness  

• Is general hygiene in the home reasonable?  

• Is animal mess cleaned up promptly? Or is it left within reach of the child?  

• Is old food cleared away?  

• Is rubbish disposed of safely?  

• Does the child have clean clothing available?  

• Does the child smell? If they do, are they teased/rejected by peers?  

• Is there bedding available? If so, is it clean and dry?  

• Is food stored hygienically?  

• Is the toilet cleaned on a regular basis?  

• Are there facilities for washing and bathing? Are they used regularly?  

• Does the house have an unclean smell?  

 

Possessions and Personal Space  

• Does the child have his/her own clothing?  

• Does the child play with age appropriate toys?  

• Does the child have toys of his/her own?  

• Does the child have personal space (e.g. bedroom), including personal privacy?  

• Does the child have appropriate personal possessions?  

 

Animals and Pets  

• Are the pets appropriately cared for?  

• Are the needs of the pet(s) prioritised over those of the child?  

• Are pets safe in terms of harm to the child?  

• Do the parents/carers ensure the child learns to behave appropriately with pets, 

and take appropriate responsibility for them (if age appropriate)?  

• Is a significant proportion of family income being spent on the pets(s)? To the 

detriment of the child?  

• Is access to, or ill-treatment of a pet, being used to control or punish the child?  

• Are animals harmed by any member of or visitors to the household?  
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Visitors to the Household  

• Is the child’s home often frequented by ‘visitors’, i.e. adults or young people who 

have no significant relationship with them?  

• Is the child left in the care of ‘visitors’?  

• Does the presence of ‘visitors’ disrupt the child’s normal routines or result in 

inappropriate routines?  

• Do the needs of the ‘visitors’ take priority over those of the child?  

• Do ‘visitors’ stay overnight?  

• Are ‘visitors’ genuinely friends of a parent, or are they exploiting or abusing a 

parent?  

 

Parent/carer’s Emotional Involvement with the Child  

• Is the child comforted when distressed?  

• Does the parent expect comfort from the child when the parent is distressed?  

• Is the child denigrated?  

• Is the child praised/rewarded for achievements?  

• Does the parent/carer emphasise or punish failure?  

• Does the parent/carer have limited physical and emotional contact with the 

child?  

• Is affection shown and expressed?  

• Do the parents/carers have a negative attitude towards the child?  

• Do the parents lack emotional maturity?  

• Is there a sense of belonging and security in the family? I.e. a sense of the 

parents/carers commitment to the child and to protect the child?  

• Is the child free to express themselves?  

 

Leisure Activity 

• Does the child have access to age inappropriate DVD, computer games etc? 

• Does the child have access to pornography? 

• Does the child have uncontrolled access to the internet? 

• Does the child have unrestricted access to late-night television? 

• Is the child supervised by a responsible person during potentially dangerous 

leisure activities? 

• Is the child allowed to take part in age inappropriate activities? 
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Self-Harming 

• Self-harming may include using drugs or alcohol or deliberate exposure to 

danger. 

• Does the child experience self-harming, or threats of self-harming by a 

parent/carer or sibling as part of family life? 

• Is the child self-harming, or threatening self-harm? 

 

Educational Needs 

• Does the parent/carer ensure the child receives an appropriate education? 

• Does the parent/carer allow and/or recognise the need for treatment and/or 

services regarding serious educational problems or needs? 

• Is the parent/carer involved in the child's education? (E.g. assisting with 

homework, ensuring child has equipment, engaging with teachers as 

appropriate, and so on) 

• Is the child unable to access the curriculum or fully benefit from the educational 

experience? (E.g. because of their or others behaviour in class, relationships with 

peers and/or adults in school, ability to concentrate and/or learn, punctuality 

and/or attendance, social skills and/or acceptability and so on) 
 

Parents/Carers Attitudes to Professionals 

• Are parents/carers likely to refuse (actually or effectively) to be involved with 

professionals? 

• Is there any history of disguised or non-compliance? 

• Do parents/carers accept that professional involvement is appropriate? 

• Do parents/carers accept that professional involvement is necessary? 

 

History and Context 

Is there a history or context of current concerns in terms of: 

• Abuse or neglect? 

• Mental ill health? 

• Learning disability? 

• Drug or alcohol misuse? 

• Poverty or financial problems? 

• Homelessness? 

• Frequent changes of home and/or school? 

• Child going missing, with or without parents/carers? 

• Addictive behaviour by parents/carers? 
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The Child 

• Is the child seen as being 'difficult'? (Crying, refusing to engage with parents or 

in play) 

• Is the child 'passive'? (vacant facial expression, failing to respond to adults, 

reluctant to play) 

• Is the child able to enjoy social intercourse, take turns, and respond to adult 

interest? 

• Does the child have a secure attachment to parent/carer? 

• Does the child have strong feelings of self-worth and self-confidence? 
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Substance Misuse 

Resources 
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Parenting Capacity 

Resources 
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Appropriate touch, sexual health and 

sexual exploitation 

Resources 
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Planning & Review with Children and 

Young People 
 

Involving children in the development of plans means that they are more likely to be 

successful and to actually improve the felt experience of the child at home or elsewhere. 

 

In this section you will find tools which will support you to consider and include the views 

of children and young people in decision making and their plans. There are also some 

resources for creating Safety Plans with children in relation to specific risks or issues they 

may be exposed to.  
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You might want to try something like the tool below in relation to explaining next steps to 

a child if the above is too advanced.  
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On the next few pages you will find an example of a piece of work created by a Social 

Worker in IRS to prepare a child for a Child Protection Conference. This tool supports a 

child or young person to share their views and feelings with the IRO and with those who 

will be at the conference. After the conference, the Social Worker fills in the last page and 

give this back to the child 
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Scaling  
 

Scaling is a tool from solution focused and motivational interviewing approaches. Most 

commonly, in the context of child protection work, 0-10 scales are used to measure a 

variety of aspects of a situation, from the child’s perspective, including how safe a child 

feels in a particular situation or in the care of a particular person, how well they feel they 

get on with parents, siblings or friends, how they feel about themselves, how they have 

been coping with difficulties in their life and for setting attainable goals.  

 

Scaling questions can be particularly helpful when thinking about how improvements will 

be measured in the planning process. 

 
It is important to think creatively about scales with children and give space for the child to 

develop scales with you. Some children like to use drawings for scaling, for example 

drawing a hill, mountain or ladder can be very useful for talking with a younger child 

about the current situation and what life would be like towards the top of the hill, 

mountain or ladder. 

 

You could also use stickers for children who prefer to have visual information. For 

example, at the lower end of the scale you could use sad face stickers, in the middle 

stickers of medals, to note that things are improving and towards the top stickers of 

trophies, to mark that goals have been achieved. 

 

Some children might also like to be more physical and have large laminated numbers or 

pictures (like a ladder or steps) laid out on the floor so they can stand at different points 

on the scale to show you where they are now and what will need to happen to move 

them to the ‘right’ end of the scale. 
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Review 

 

Children need to be continually involved in reviewing their plan which needs to reflect their 

changing circumstances and the progress made.  

In this section you will find resources and tools which you can use to support you engage children 

and young people on a more ongoing basis. However, nothing will or should replace the 

importance of investing time into a young person to build rapport, understanding and a 

meaningful, trusted relationship.  
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PLO & Court  

Resources 
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A young person’s guide to care 
proceedings 

‘People are trying to make sure I’m safe’ 
  
When people are concerned about the safety of a child, the local authority might 
begin care proceedings with the family court.  
 
Care proceedings or a care order is something that the family court can put in place 
to keep a child safe. 
 
Children and young people come into care when people are really worried that you 
are not being looked after properly or might be harmed. 
 
The most important thing to remember if you are in care proceedings is that none of 
this is your fault. 
  
 

What is a family court? 
A family court is very different to a criminal court where 
people go when they might have done something wrong. 
The judge in the family court listens to what everyone has to 
say. It’s their job to make safe decisions for you and your 
family. 

 
 
 
 

What are social workers? 
Social workers help to make sure children and young people are 
safe and properly looked after. If they think children and young 
people are not safe or properly looked after they must take action. 
They will work with your family to see if it is possible for you to safely 
stay with them. 
If the court decides that is not possible, they will help to make sure                                                                                 

there is somewhere safe where you can live. 
 
 
 
 
 
 
 
 
 
 

https://www.cafcass.gov.uk/wp-content/uploads/2017/12/Court-building-illustration-.png
https://www.cafcass.gov.uk/wp-content/uploads/2017/12/Cafcass-team-illustration.png
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How does Cafcass help? 
The court will ask a Cafcass worker (sometimes called a 
‘Children’s Guardian’) to help them decide what is best 
for you. 
They will do this by: 

• looking at what the social worker is planning for you and telling 
the court what they think needs to happen next 

• making sure you have a special legal adviser, called a solicitor 
• in most cases, talking with you to find out what you think and how you feel about 

everything 
• in most cases, speaking to other people who care about you, like your parents, 

family and sometimes your teachers and social worker 
• telling the court what they think will help you be kept safe and well. 

 
 

What does a solicitor do? 
Children and young people in care cases also have a solicitor to help them. 
The solicitor is a lawyer who works with the Cafcass worker to make sure the 
best decisions are made for you. 

 
 

How are decisions made? 
It normally takes about 26 weeks for a court to decide what is going to happen. 
During that time a lot will be happening. 
The judge will listen carefully to what everyone has to say, including your 
views, and then make a decision on what’s best for you. After the meeting at 
court, your Cafcass worker will make sure someone explains what the court 
decided and how it affects you. 
Through it all you can choose to have your say but no one should put pressure on 
you. If you need help and support your Cafcass worker will make sure you get this. 

 
What will happen in the end? 
Lots of different things are possible. Everyone will try to make it possible for you 
to safely stay at home but sometimes children go to live somewhere new. 
If you have to live somewhere else, your social worker will try to see if you can 
stay with someone you already know, like someone in your family. If that is not 
possible you may have to go and live with people called ‘foster carers’. 
Everyone will try to make sure brothers and sisters can stay together. 
Sometimes this isn’t possible though. You should let your social worker and 

Cafcass worker know if you are worried about seeing your brothers and sisters. 
Even if you are not living with your parents you might still be able to see them. 
The court can also decide how often you should see your parents and where 

you should see them. This might be where you are living, or it might be at another 
place such as a family centre. 
It’s really important to know though that sometimes the court will decide that it is not 
good for you to see your parents. This could be because they are worried that they 
might hurt or upset you. 
 

 

https://www.cafcass.gov.uk/wp-content/uploads/2017/12/FCA-and-family-illustration.png
https://www.cafcass.gov.uk/wp-content/uploads/2017/12/Solicitor.png
https://www.cafcass.gov.uk/wp-content/uploads/2017/12/Guardian-report-writing-illustration.png
https://www.cafcass.gov.uk/wp-content/uploads/2017/12/Asian-teenage-girl-thinking.png
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What does ‘going into care’ mean? 
Going into care means that the local authority is responsible for making sure 
that you have somewhere to live that is safe and where you are 
properly looked after. 
Sometimes children and young people are allowed to go on living at 
home. However, it is more usual for children and young people who 
are taken into care to have to leave their home, at least for some time. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.cafcass.gov.uk/wp-content/uploads/2011/12/children_2017.png
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Court Resource Packs for Children &Young People 

 

Going to court: A booklet for children and young people who are 
going to be witnesses at Crown, magistrates’ or youth court 

A colourful booklet which tells children 

• What a witness does 
• Who will be at court 
• What happens at court 
• Ways to help you give evidence (special measures) 
• What happens after the trial 

Going to Court: Younger Children 5-11 

 
Going to Court: Older Children 12 - 17 

 

 

Family Time Support & Resources 

 

 
 
Support, advice and factsheets for parents about family time when separated 
 
Gingerbread Family Time 

 

 

 

 

 

 

 

 

 

 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/708114/ywp-5-11-eng.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/708093/ywp-12-17-eng.pdf
https://www.gingerbread.org.uk/information/contact-arrangements/
https://www.gingerbread.org.uk/
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Children in Our Care & Adoption 
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Life Story Work 

 

“Children separated from their birth families are often denied the opportunity to know about their 

past and to clarify past events in terms of the present. Losing track of the past can make it difficult 

for children to develop emotionally and socially. Life story work is an attempt to give back this past 

to children separated from their birth families. It can help children to begin to accept their past 

and move positively into the future and give them a structure and understandable way of talking 

about themselves.” 

Life Story Work by Tony Ryan & Rodger Walker (2007) 

 

The requirement to complete life story work was introduced in the Adoption and Children Act 

2002, which emphasised the importance of listening to a child’s view and ensuring that on 

placement for adoption comprehensive information is available to the child. Further guidance is 

given in statutory adoption guidance (2013), which states that a child’s life story book helps them 

explore and understand their early history and life before their adoption, and stresses the need for 

it to be written in a simple and age-appropriate style. 

Attached to this Section of the toolkit is a link to the ‘Life Story Work’ Practice Tool available for all 

practitioners on Community Care Inform (you will need to be logged into your account to access 

the Practice Guide). There are also some good examples of Life Story Work to see and draw 

inspiration from.  

 

https://www.ccinform.co.uk/legislation/adoption-and-children-act-2002/
https://www.ccinform.co.uk/legislation/adoption-and-children-act-2002/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/270100/adoption_statutory_guidance_2013.pdf
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Difficult Stories 

In this section you will find words and phrases that may be helpful for using with young 

children when talking to a child about their early life experiences or the reasons why they 

may no longer be in the care of their birth parents. These could also be provided to foster 

carers and family and friends’ carers where appropriate and when discussed with the 

family.  
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Emotional Abuse 

 

Sometimes it was hard for your birth mummy to think about how things she 

did would make you feel. She was not very good at imagining what children feel and how 

sad and frightened grownups can make them feel. She was too involved in her life to 

think enough about how it made other people feel. Because she was not feeling very 

happy about herself it made her feel better to be rude and hurt your feelings. This is not 

right and was not fair of her as children are all by themselves with their parent a lot of the 

time and often don’t have other grownups to make them feel better. 

 

Neglect 

 

Sometimes the reasons that parents don’t look after their children properly are that they 

do not know how to and have had nobody to teach them how to do it right. Maybe your 

birth parents had parents who did not look after them very well, as well. 

 

 

Physical Abuse [Non-Accidental Injury] 

 

Sometimes your birth mummy/daddy would get very angry. They were not very good at 

being grown up when they had angry feelings. One day when you were only [age] your 

birth mummy/daddy hit you very hard. You were very badly hurt. It was very frightening 

for you and Social Workers got to hear that this had happened. Although your birth 

mummy/daddy did not mean to hurt you and still loves you very much and feels terrible 

about what has happened, because you were so badly hurt, no one felt it was safe for you 

to stay with your birth mummy/daddy. Babies need to be looked after so carefully as they 

can’t look after themselves. 

 

You can ask the child: ‘What do babies need to be alright?’ 

 

Child may need to be prompted to cover these areas - to be cuddled, to be 

fed, to have their nappies changed, to be washed, to be put to bed, to be 

comforted when they cry. 

 

Adult can then say that parents need to be good enough at being a birth 

mummy/daddy to be able to do all these things and not to get too angry when 

they are tired. 
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Adult can talk about all the things that were difficult in the parents’ life for 

example ‘Birth mummy did not have very many friends or family around to help her with 

being a parent’ Sometimes birth mummies get very tired and upset as well. Sometimes 

birth mummies and daddies think that the children are crying or shouting or breaking 

their toys just to annoy them. Then they get angry when really it can be that the children 

need their nappies changed or are hungry or want a cuddle. Some mummies and 

daddies don’t understand children well enough to know why they cry and shout. 

 

 

Sexual Abuse  

 

Sometimes adults touch children in ways they shouldn’t. It is fine for parents and other grown-ups 

that look after children to give children a hug, help them get their clothes on and, when they are 

very little, to wash their bodies for them. It is not all right to touch children’s private parts when 

you are not washing them or changing nappies or putting cream on them. Adults who get good 

feelings from touching children and getting children to touch them are not being fair on the 

children. They are breaking the law and if a judge and the police are sure that the adult has done 

this, they may be sent to prison.  

 

The children who have been touched or have touched the adult have done nothing wrong. 

Sometimes it can be very scary for children who are touched by adults and they can feel upset 

and ashamed by what has happened.   

 

However the child feels about it, it is not their fault and the adult has behaved in an unkind way. 

Adults are there to look after children and adults who do this are using the fact they are bigger 

and more powerful than children. 

 

These adults often don’t understand how to love people and sometimes they think what they are 

doing is all right. They want it to be kept a secret because they always know that other adults 

would not think it was all right. Children do not deserve to be touched by adults in this way and it 

is very important that they get help to talk about it and to make it stop happening. 

 

It is important to remember that if anyone touches you in a way that makes 

you feel uncomfortable and they are bigger than you that you tell someone you 

trust about it. 
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Alcoholism 

 

Many people drink alcohol but if you drink too much too often it can be a problem. Your birth 

mummy drank too much alcohol and sometimes drank it all through the day and in the night 

times too. Sometimes people get better from alcoholism and stop drinking but they need lots of 

help and it takes time to know they are really better. It can be very difficult to stop. 

 

People often become alcoholics because they are not very happy about things in their lives. 

Alcohol can at first make them feel happy and relaxed. Too much alcohol is not good for a person 

or for children around them and all that the person can think about is having more to drink. It can 

make people loud, angry and clumsy. They can only care about what they want when they are 

drunk and not what anyone else thinks or says. 

 

Relate the alcohol abuse to the child’s particular history and give examples if you can of the type 

of scenario’s that might have occurred for the child. If these are not in the reports that you have 

been given, then make sure you use the word ‘might’ when you give a story. 

 

Drug Abuse 

 

Your birth mummy/daddy did love you very much, but they had a problem with drugs, which 

meant they could not manage their life very well. We do not know why your birth mummy took 

drugs, but it could have been because people she knew did it or because she did not feel very 

happy about things. Once people start to take drugs it can be very difficult to stop, and people 

just want more and more. Drugs are illegal which means they are against the law and the police 

and the Judges in the Courts can punish you if they find you taking them. Some drugs are like a 

bad medicine that no Doctor would give you because they can make you very ill and very mean. 

The trouble is that, a bit like chocolates and fizzy drinks, they can make you feel great for a while 

but like chocolate if you ate it all the time you would get very, very ill.  

 

Drugs are expensive too. Drugs can make them do things that are not right, like steal money to 

buy more of the drug and all people can care about is getting more of the drug. When people 

use drugs, they feel lots of different feelings. Sometimes they are happy sometimes sad, 

sometimes they are angry and sometimes worried. It is hard for children living with a birth 

mummy on drugs as they don’t know what their birth mummy is going to be like. They might get 

ignored or shouted at even if they have done nothing wrong. Taking drugs can be a bit like taking 

the wrong medicine that makes you ill instead of making you better. No doctor would give you 

this medicine because it can make people very ill and very mean. Drugs did not help your birth 

mummy behave in a way that was safe for you. 

 

(Describe the particular circumstances of the neglect or abuse and their connection 

to drugs if this seems relevant). 
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Domestic Violence 

Sometimes your birth daddy was very unkind to your mother and they shouted 

and rowed together. Your birth daddy could not manage his temper and even 

hit and hurt your birth mummy. It is very wrong when this happens and if the 

police get to hear about it they know that the law has been broken. When grown-ups hit and hurt 

each other it is very frightening for anyone who is there. For children they love both their parents 

even if they don’t like what is happening and it leaves them feeling muddled about what is wrong 

and right. It is wrong for a daddy to hit a mummy or a mummy to hit a daddy. It means that the 

grown-up who is so angry that they hit people needs help with their bad temper and must learn 

to be kind. It can be quite hard for grown-ups to change. Most grown-ups and mummies and 

daddies do not hurt each other like this. 

 

Suicide 

 

This is a frightening subject as it invites children to contemplate the extremes 

of psychological suffering and on occasions [if the act was performed in a violent 

way] the physical pain of a person intimately connected to them. Not only can it 

be seen as an act of ultimate self negation and despair but suicide can contain a 

reproach to anyone who cared about them. It could suggest to a child that they 

were not good enough or lovable enough to want to stay with, in life. It is even 

possible that some children due to the act being performed by a ‘parent’ may see 

it as a model of behaviour they could copy as a response to future distress and 

sadness. 

 

People who commit suicide may or may not have mental health problems although 

one in five who kill themselves have seen a mental health professional in the 

previous year [UK stats]. Three times more men than women kill themselves in the 

UK. 

Your birth mummy felt so low and fed up about her life [be specific about what you know was 

going wrong] that she wanted it all to stop hurting. The part of her that loved people and enjoyed 

her life she could not feel. She could not think properly and she did not have anyone she wanted 

to talk to so she just gave up. 

If appropriate say; it was because of your mummy’s illness [depression/bi polar disorder/ 

schizophrenia] that she could not see that there were lots of important things and people to stay 

alive for. 

 

It is important not to underestimate the power of children’s imagination and it 

could be a subject that you need to return to. The child may need reassurance that 

it is not something ‘in the genes’ and that worries and feelings do not get so huge 

and overpowering to result in suicide if they are shared with other loving people as 

they come up. 
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Depression 

 

Depression is something that grown-ups can get. People who are depressed often feel sad about 

their life and don’t have any energy. It can make people not want to get up in the mornings and 

not see the point in doing anything. Sometimes it stops people from wanting to talk to other 

people because they feel too sad to bother. It is nobody’s fault, but it is like an illness that just 

seems to happen to some people. There are many different reasons for it happening which the 

doctors who have seen your birth mummy/daddy understand best. Depression does not always 

last for ever and people can get better from it. 

 

What it can mean: 

It can mean that your birth mummy/daddy is not very well. Even though there is no part of their 

body that hurts or looks painful they do not feel happy about their life. Sometimes because of this 

they can seem strange to other people and it can be hard for them to keep up jobs and to look 

after children or to look after themselves. They may behave differently to usual if they become 

mentally ill. 
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Safety Plans & Online Safety  

 
Everyone has the right to be safe from harm and it's important that children and young 

people can stay safe. 

 

In this section you will find some examples and templates of Safety Plans that can be used 

with children and young people. For younger children, using the SOS Safety House can 

be a good way to develop a safety plan. 
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MY SAFETY PLAN 
• Feeling safe means:  

• I know that someone will take care of me 

• I know what is expected of me 

• I have an idea about what will probably happen next 

• I am not worried that I or someone else will get hurt  

• I don’t feel scared 

• I feel ok 

 

Safe People I can talk to when I don’t feel safe: 

 

1. ____________________________  Phone: 

 

2. ____________________________  Phone: 

 

3. ____________________________  Phone: 

 

4. ____________________________  Phone: 

 

 

When there is trouble, I can call someone. Places where there are telephones (and other things I 

use to communicate with/ talk to people) in my house: 

 

 

Where can I go when I don’t feel safe at home? 

• A safe place has more than one way out. 

• A safe place does not have things that can be used as weapons 

 

Safe places in my home are: 

 

 

Safe places near my home are:  
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How will I get out of the house if there is danger? 

 

 

I should NOT try to stop a fight because: 

 

 

When I am afraid that someone will get hurt or of getting hurt myself, I can call 999 

When I call 999 I will: 

Describe what is happening  

Tell my address. My address is: 

My telephone number is: 

 

If we have to leave home quickly, here are the things I want to take with me: 

1. 

2. 

3. 

4. 

 

Here are some of the things about me that I am proud of or things that I can do well: 

1. 

2. 

3. 

4. 

REMEMBER 

• We all have the right to feel safe all the time 

• Others have the right to feel safe with us 

• We can talk about anything with someone we trust, no matter how awful or how 

big or small 

• When adults fight, kids are not at fault 

• Kids should not try to stop fights between adults  
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Safety Plan (Example) 

Risks What is the Risk? What we will do (to reduce the risks) 

Zoe making 
threats to self-
harm by 
cutting herself 
with scissors, 
knives, glass 
or other sharp 
implements. 
 
 
 
 

Zoe might cause 
herself serious harm  

1. Store all knives, scissors and sharp 
implements in a safe and secure place so that 
Zoe does not have access to them unless 
supervised. 

2. Ensure razor blades are stored securely in the 
bathroom and that objects from which blades 
can be removed (ie. Pencil sharpeners) are 
removed from Zoe. 

3. Be aware of the whereabouts of all knives and 
sharp bladed objects and always supervise 
their use. 

 
If Zoe does self-harm: 
 

1. With a knife or object: If Zoe is bleeding 
heavily, call 999 immediately for medical 
assistance. If harm appears ‘superficial’, 
contact NHS Direct for advice and seek 
medical attention from the GP as soon as 
possible. 

Zoe asks to go 
out with 
friends or to 
stay at a 
friend’s house 
 
 
 
 

Zoe isn’t where she 
says she is or stays 
out later than Mum 
would allow and 
places herself at risk 

1. Zoe to provide addresses or places she will be 
in the community with friends and provide set 
times she will be home agreed before any 
outings. The current agreed curfew is 10pm. 

2. Talk to Zoe about her plans and what she will 
be doing; identifying triggers (a party, a plan to 
consume alcohol) and develop a safety plan 
for Zoe to utilise on the night out with friends 
(she will agree to call or text regularly, she will 
call you for a lift home or support if her friends 
want to start using alcohol) 

3. If Zoe fails to return home by the agreed time, 
after 30 minutes Zoe is to be reported as 
missing to the police. 

 

Zoe is home 
later than her 
curfew 
 
 
 
 

Zoe could be at risk of 
harm and her 
whereabouts are 
unknown 

1. Ensure Zoe is aware of her curfew before she 
leaves the house 

2. If she is not home on time, make efforts to 
contact her or her friends and their parents 

3. If possible and safe, go to the obvious places 
(usual hang outs) to try and locate her 

4. Within 30 minutes, if no luck finding her, call 
101 and report her missing to the police 
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Zoe appears 
heavily under 
the influence 
of alcohol (or 
something 
else) 
 
 
 
 
 

Zoe is at risk of harm 
due to her level of 
intoxication. We also 
know that Zoe’s 
substance and alcohol 
misuse can trigger her 
self-harm and lead her 
to harm herself. 

1. Stay calm 
2. Ask Zoe what she has drunk/taken/how much 
3. Ensure Zoe gets safely to bed and has some 

water- get her to bed before going to bed 
yourself 

4. Encourage Zoe to sleep on her side in case 
she is sick, you might want to place a bowl or 
bucket by her side 

5. Monitor Zoe through the night (every 2 hours) 
as we know this is usually the time that Zoe 
self-harms 

6. If Zoe is too drunk or under the influence to 
converse with her/ she falls asleep and you 
cannot wake her or you suspect she has used 
drugs as well as alcohol; seek medical 
attention. You could phone NHS Direct or EDT 
for advice or 999 for immediate medical 
attention. 

You suspect 
Zoe is using 
her phone to 
contact 
unsuitable 
people 
 
 
 
 

Zoe is placing herself 
and others at risk by 
communicating with 
unsafe adults and 
young people on her 
phone 

1. Ask to see Zoe’s phone and check the 
messages as you have done before  

2. If necessary share contact details of 
inappropriate adults or young people with the 
police 

3. If Mum has concerns about Zoe’s phone use 
(ie. Her mood when using her phone, the 
frequency she is texting, or Zoe shares any 
worries related to her phone use with her 
mum) Mum will share her concerns with the 
professionals and family members involved. 

4. It might be necessary to change Zoe’s 
number which she has been open to in the 
past. 

 
 
Other useful numbers 
101- Police non-emergency line 
999- Emergency services 
08454647- NHS Direct 
 
CYPS (CAMHS) – 0191 246 6910 
CAT, Crisis Assessment Team (emergency mental health team, out of hours) –  
0191 2194646 or 0191 219 4647 

 
Children’s Social Care- IRS - 0191 277 2500. Long Term 0191 211 5845 
EDT (Emergency Duty Team)- 0191 278 7878 
 

Remember, you should ring 999 straight away if you feel that you or anyone else is at 
immediate risk of harm or injury because of their own or someone else’s behaviour. 
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Safety Plan  

Risks What is the Risk? What we will do (to reduce the risks) 
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Other useful numbers: 
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Online Safety  

Resources  
 

 

Easy read resources to help explain to and engage people in conversation about online 

safety: 

Stop It Now ~ I have made a new friend online  

Stop It Now ~ What am I looking at online? 

Change People ~ Keeping Safe Online Easy Read Guide  

mencap ~ safe surfing 

mencap ~ Internet Safety 

 

https://www.thinkuknow.co.uk/  

Thinkuknow is the education programme from NCA-CEOP, a UK organisation which protects 

children both online and offline. 

Explore one of the six Thinkuknow websites for advice about staying safe when you're on 

a phone, tablet or computer. 

 

 

 

 

 

 

 

 

 

https://www.stopitnow.org.uk/wp-content/uploads/2020/01/I-have-made-a-newfriend-online-F.pdf
https://www.stopitnow.org.uk/wp-content/uploads/2020/01/What-am-i-looking-atonline-F.pdf
https://www.changepeople.org/Change/media/Change-MediaLibrary/Blog%20Media/Keeping-Safe-Online-Easy-Read-GuideSmall-File-Size.pdf
https://www.mencap.org.uk/about-us/our-projects/safesurfing
https://www.mencap.org.uk/sites/default/files/2016-11/InternetSafety-web-2016.pdf
https://www.thinkuknow.co.uk/
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